Decoding the Discipines

A DtD Model for De/Coding Tacit
Knowledges

Homo repetitivus, Homo artista

Practice is defined here as any operation that provides or
improves the actor’s qualification for the next performance
of the same operation, whether it is declared as practice or
not. (Sloterdijk 2014: 4)

The philosopher Peter Sloterdijk gives us an inspired working
definition of practice here that dovetails with what we often
call ‘discipline’. To attain a discipline, we must be
disciplined. Becoming disciplined first means becoming “Homo
repetitivus, Homo artista, the human in training.” (Sloterdijk
2014: 10)

Homo artista is often so immersed in training (repetitivus -
repetition) — in the tacit knowledge that practice instils -
that it can be difficult for them to stand to one side of
their embodied practice and view it in ways that render it
explicit to themselves (‘alterity’). Being able to find this
alterity having spent a lifetime aquiring a particular
practice is very difficult to say the least.

How might Homo artista gain some perspective on their own
practice?

Decoding the Disciplines

One way of engaging with this challenge is via the Scholarship


https://blogs.ed.ac.uk/macat/openlearninghandbook/dtd/

of Learning and Teaching (SoTL) model called ‘Decoding the
Disciplines’ (DtD) developed by Joan Middendorf and David Pace
at Indiana University, USA.

See: Decoding the Disciplines: A Model for Helping
Students Learn Disciplinary Ways of Thinking, June
2004 New Directions for Teaching and Learning
2004(98):1 — 12

What is a bottleneck
to learning in this class?
Identify a place in the course
where many students encounter
obstacles (bottienecks) to mastering

How can the resulting
knowledge about
learning be shared?

Explore in depth the steps
that an expert in the field would
g0 through to accomplish the tasks
identified as a bottlenack.

Faculty who have gone
through the first six
steps share what they
have learned informally
with colleagues or more
formally in SOTL articles
and presentations.

?

provide specific infor-
mation about the
extent of student
mastery of the par-
ticular leaming tasks
defined in Step 2.
Are there other
bottlenecks?

Show the students
the steps that

an expert would
complete to
accomplish these
tasks.

How will
students practice these
skills and get feedback?
Construct assignments, team activities,
and other learning exercises that
allow students to do each of the
basic tasks defined above and
get feedback on their
mastery of that
skill

‘What will motivate the students?
Consider principles of student

motivation that will enhance
the learning environment.

Joan Middendorf and David Pace, Decoding
the Disciplines: A Model for Helping
Students Learn Disciplinary Ways of
Thinking June 2004 New Directions for
Teaching and Learning 2004(98):1 — 12
D0I:10.1002/tl.142


https://www.researchgate.net/journal/New-Directions-for-Teaching-and-Learning-1536-0768

For an overview of Decoding the Disciplines please visit
the project’s website at

decodingthedisciplines.org (link)

New to DtD
http://decodingthedisciplines.org/for-those-who-are-new-to-
decoding/

The following videos are good introductions from Joan
Middendorf and David Pace respectively:

As a basho, you will be using the the Decoding “dual-
interview” technique as a way of:

a) opening out forms of tacit knowledge that you each possess

b) testing to see if your proposed Artist Toolkit is
generating ‘bottlenecks’

If there are bottlenecks, you can use Decoding to identify
them and clear them.

Thinking about the specific issue of tacit knowledges and
codification from a Decoding the Disciplines, the following


http://decodingthedisciplines.org/
http://decodingthedisciplines.org/for-those-who-are-new-to-decoding/
http://decodingthedisciplines.org/for-those-who-are-new-to-decoding/

video is useful:
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