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Executive summary 

Love to Read Libraries (2023-2024) was an extension of the Nuffield Foundation funded Love to 
Read project (2021-2023).  It aimed to translate six research-informed principles to support 
children’s reading motivation and engagement into library contexts, to support library staff as they 
work towards increasing children’s enjoyment and engagement with books.   
 
The motivation for Love to Read Libraries is growing recognition of consistent declines in children’s 
attitudes towards reading, and volitional reading outside of school (Clark et al., 2023).  Libraries 
provide ideal contexts to support our collective efforts to reverse this trajectory.  However, library 
staff rarely have focused professional development or accessible research-informed resources to do 
this.  Libraries are also ideal places to reach families and other adults in children’s lives, thus 
extending knowledge of practices to support children’s reading motivation and engagement. 
 
Through a collaborative process between researchers and library experts/professionals, the Love to 
Read Libraries guide and resources were created to be relevant to, and easily adopted into, public 
library contexts.  The guide includes research-informed summaries about each principle, its 
relevance within library contexts, and activities and resources to embed these principles into 
libraries.  This guide and resources are freely available here: 
https://blogs.ed.ac.uk/lovetoread/libraries/ 
 
 

 

  

https://blogs.ed.ac.uk/lovetoread/libraries/
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Context 

In the UK, public libraries are increasingly under threat due to the current economic 
climate.  Library closures, reduced library hours/services, and an increasing reliance on volunteer 
library staff, often with no professional qualifications, has created challenges within the sector. This 
context is intensifying the challenges faced by those working to increase children’s reading 
motivation and engagement.  

Love to Read Libraries was therefore an opportunity for a research team with expertise in children’s 
reading motivation and engagement to support library staff by providing a research-informed guide 
and resources reflecting contemporary research around how to support children’s reading 
motivation and engagement. The research team recognised that libraries are increasingly under-
resourced, and that library staff often have little or no experience of working with children, or 
insight into relevant research to support children’s enjoyment and engagement with books.  

 

Aims 

1) To support library staffs’ professional learning:  

To ensure librarians and other library staff have access to contemporary research reflecting 
approaches to support children’s reading motivation and engagement. 

2) To support children’s reading motivation and engagement:  

To support children’s reading motivation and engagement, through the implementation of 
research-informed practices and resources within libraries. 

 

To achieve these aims, a guide was co-created between researchers and library 
experts/professionals. 

 

Key terms 

Throughout this report, guide and resources, the terms reading motivation and engagement are 
used widely and so are defined below. 

Motivation 

Reading motivation reflects the extent to which a child is motivated/driven to read (i.e., wants to 
read) and includes children’s beliefs about reading (whether they believe they are good at reading 
or not), attitudes towards reading (whether they think reading is an enjoyable, useful and 
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important activity) and goals for reading (reasons to read) (Conradi et al., 2014).  Reading 
motivation is important as it is a precursor to reading engagement. 

Engagement 

Reading engagement reflects the quality and depth of engagement children experience when they 
read.  A systematic review of reading engagement research (Lee et al., 2021) identified four distinct 
dimensions: behavioural, cognitive, affective and social (see McGeown and Conradi-Smith for a 
recent practitioner summary).  Behavioural engagement reflects the amount of reading that children 
do, that is, how often children read and for how long), cognitive engagement reflects the level of 
cognitive effort children put into reading, and the extent to which they put into place strategies (e.g., 
decoding, re-reading) to support their comprehension, affective engagement reflects the depth of 
emotions children experience while reading, the extent to which they are interested in what they 
read, and explore personally meaningful content, while social engagement reflects children’s 
participation in diverse reading activities with others (e.g., peers, teacher, family, etc) as they share, 
swap and discuss books. This allows children to learn and benefit from other readers in their class.  
Reading engagement is important because it is associated with a wide range of positive outcomes, 
which are described below. 

 

The benefits of reading books 

Book reading is associated with a wide range of rich and diverse positive outcomes.  For example, 
children who read more often have better general knowledge, language, reading and spelling skills, 
and school achievement (Mol & Bus, 2011; Torppa et al., 2019).  In addition to learning benefits, 
books provide opportunities for children to relax, laugh, escape to new worlds, pursue their 
interests, learn new things, experience adventures and/or spend time with fictional friends 
(McGeown et al., 2020; McGeown & Wilkinson, 2021). For this reason, research has suggested that 
book reading is associated with children’s wellbeing (Clark & Teravainen-Goff, 2018), empathy and 
social skills (Eekhof et al., 2022) and can help children to develop an enriched understanding, and 
reduced prejudice, towards others (Vezzali et al., 2015). However, for these benefits to be realised, 
children need to be motivated to read, and engage with the books that they read.  Therefore, 
focusing on enhancing children’s reading motivation and engagement is essential to ensure these 
benefits of books are realised. 

 

Principles to support reading enjoyment and engagement 

A recent review of research (McGeown, Oxley et al., 2023) identified six principles which 
encapsulate the breadth of theory and research to support children’s reading motivation and 
engagement.  These principles are: access, choice, time, connection, social and success, and are 
defined below.  A full description of their relevance within library contexts, and practices to embed 
these principles into libraries can be found in the Love to Read Libraries guide: 
https://blogs.ed.ac.uk/lovetoread/libraries/ 

https://blogs.ed.ac.uk/lovetoread/libraries/
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Access:  Children need to have regular and easy access to books which reflect their interests, 
preferences, lives, experiences and abilities. 

Choice: Children need to have choice over their reading activities.  Libraries need to have the 
structure, and children need to have the skills, to ensure good (i.e., skill and interest aligned) 
reading choices. 

Time: Children need to have regular quality time to read books and take part in book reading 
activities. 

Connection: Children need to be able to access and choose books, and book reading activities, 
which are personally relevant, and connect with their own reading goals. 

Social: Children need to have the time, skills and confidence to be able to share and discuss books 
with others 

Success: Children need to have a range of rich and diverse positive reading experiences, be able to 
set meaningful goals for themselves, and recognise their growing success as readers. 

 

 

 

Method 

Drawing upon the six principles from the original school-based Love to Read programme, a short 
guide with activities and resources were created to easily embed these principles into library 
contexts.  An online meeting and offline correspondence between researchers (n = 3) and library 
experts/professionals (n = 4) were used to ensure the knowledge, experience and expertise of all 
were drawn upon, and to ensure the guide and resources could be easily adopted into libraries.   

Before the first meeting, the library experts/professionals were sent a first draft of the guide to 
prompt discussion (this included definitions of the principles, research related to each, and some 
suggested practices for libraries).  During the first online meeting, considerable feedback was given, 
including orientating the research summaries more towards libraries and their essential role in 
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supporting children’s reading motivation and engagement, and different/additional practices to 
embed the principles into libraries.  On the basis of this, considerable revisions were made to the 
first draft.  The second draft was shared with the library experts/professionals, with guide and 
resource content divided in two, to ensure two library experts/professional could look in depth at 
the revised content (although everyone had the opportunity to look at all).  Further feedback was 
provided, revisions were made and the third draft of the guide and resources were sent to all for 
final feedback.  Some further revisions were made before the guide and resources were finalised 
and agreed among the team.   

The principles underpinning the guide are based on reading motivation theory and research, and 
these principles, and related activities, have been evaluated in primary schools. Love to Read 
Libraries however, has not been evaluated.  That said, it has been made available on our website, 
and is free to use for library staff.  In addition to the guide, editable resources were created which 
can be printed and used independently by library visitors (i.e., children and their families) as it was 
recognised that library staff are typically unable to provide personalised support when children visit 
the library.  In addition, two activities were created for school/class visits to the library (based on 
the choice and success principles) as these principles were considered optimal for this type of 
activity.  These activities were written in detail, to ensure those with little/no experience of hosting 
school visits would be able to deliver them.  

The guide, resources and activities can be found here: https://blogs.ed.ac.uk/lovetoread/libraries/ 

 

Summary 

Love to Read Libraries was an extension to the Love to Read project and aimed to support our 
collective efforts to increase children’s reading motivation and engagement.  Libraries and library 
staff are essential to support a love of reading among children – libraries provide children with 
access to a range of rich and diverse reading material, and library staff are ideally positioned to 
support children to develop a lifelong love of reading.   
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Outputs 

Webpage: https://blogs.ed.ac.uk/lovetoread/libraries/.  This webpage includes the guide, all 
editable resources and activities for librarians and library staff. 

Invited talks: 

Libraries Connected (June, 2024).  Libraries Connected represent all libraries across England, Wales 
and Northern Ireland.  The talk was recorded and can be accessed here:  
https://www.youtube.com/watch?v=MqVDCIE0Zzk 
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