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Current context



Current UK context

20.6 14.8 3.4 3
Clark et al., (2025). Available here: 
https://literacytrust.org.uk/research-services/research-
reports/children-and-young-peoples-reading-in-2025/

Decline in percentage:

https://literacytrust.org.uk/research-services/research-reports/children-and-young-peoples-reading-in-2025/


Current UK context

30.7 25.7 15.2 14.6
Clark et al., (2025). Available here: 
https://literacytrust.org.uk/research-services/research-
reports/children-and-young-peoples-reading-in-2025/

Decline in percentage:

https://literacytrust.org.uk/research-services/research-reports/children-and-young-peoples-reading-in-2025/


Reading for pleasure practices:
Exploring the evidence and children’s perspectives



Reading for pleasure practices

Reviewed the research literature, and sought 
children’s (n= 59, aged 8-11) perspectives on 
common ‘reading for pleasure’ practices, including:
• Independent reading (e.g., DEAR)
• Whole class teacher read-aloud
• Book-talk
• Reading diaries
• Quality book provision
• Annual ‘reading celebration’ events
• Use of technology
• Rewards

Note: Little existing research evaluating these practices, 
diversity in practice, and diversity of children’s opinion in 
relation to each.



Independent reading/DEAR

• Can be implemented in different ways: regularity, 
duration, opportunities for book choice, quality of 
book choice, etc.

• Leisure reading is associated with better reading skills 
(Torppa et al., 2019)

• Evidence of ‘effectiveness’ is unclear (n=14) (NRP, 
2000)

• ‘Effectiveness’ will vary based on child’s level of 
engagement with the book/text they are reading. 

‘Even though encouraging 
students to read more is 
intuitively appealing, there 
is still not sufficient 
research evidence obtained 
from studies of high 
methodological quality to 
support the idea that such 
efforts reliably increase 
how much students read or 
that such programs result 
in improved reading skills’ 
(NRP, 2000)

NRP (2000). https://www.nichd.nih.gov/publications/pubs/nrp/smallbook
Torppa et al. (2019). https://pubmed.ncbi.nlm.nih.gov/30927457/

https://www.nichd.nih.gov/publications/pubs/nrp/smallbook
https://pubmed.ncbi.nlm.nih.gov/30927457/


Independent reading/DEAR

• Can be implemented in different ways: regularity, 
duration, opportunities for book choice, quality of 
book choice, etc.

• Leisure reading is associated with better reading skills 
(Torppa et al., 2019)

• Evidence of ‘effectiveness’ is unclear (n=14) (NRP, 
2000)

• ‘Effectiveness’ will vary based on child’s level of 
engagement with the book/text they are reading.

‘The thing I don’t like 
about that is I don’t 

know when the teacher 
is going to say stop so I 
don’t know whether to 
read another page or 

not’

‘I had a book that I didn’t 
really like so I swapped it 
for a book that I really do 

like’

NRP (2000). https://www.nichd.nih.gov/publications/pubs/nrp/smallbook
Torppa et al. (2019). https://pubmed.ncbi.nlm.nih.gov/30927457/

https://www.nichd.nih.gov/publications/pubs/nrp/smallbook
https://pubmed.ncbi.nlm.nih.gov/30927457/


Whole class teacher read-aloud

• Can increase children’s access to a wider range of 
books/texts than they would/could read 
independently.

• Can lead to positive reader identities (Merga, 
2017) and support language (Nation et al, 2022).

• Book/text selection is essential – reflect 
contemporary interests (Cremin et al., 2014; 
Conradi-Smith et al., 2022).

• Diversity of book type (Yopp & Yopp, 2016)

• Diversify book type and invite children’s input into 
book choice.

‘Conventional wisdom 
might suggest that 

teachers who read more 
books share a greater 

diversity of genres with 
their students. However, 

students’ read-aloud 
experiences were no richer, 

in terms of relative 
exposure to different 

genres, when their 
teachers read multiple 
books’ (Yopp & Yopp, 

2016). 

Merga, 2017: https://files.eric.ed.gov/fulltext/EJ1160840.pdf
Yopp & Yopp, 2016:  https://journals.sagepub.com/doi/10.1207/s15548430jlr3801_2

https://files.eric.ed.gov/fulltext/EJ1160840.pdf
https://journals.sagepub.com/doi/10.1207/s15548430jlr3801_2


Whole class teacher read-aloud

• Can increase children’s access to a wider range of 
books/texts than they would/could read 
independently.

• Can lead to positive reader identities (Merga, 
2017) and support language (Nation et al, 2022).

• Book/text selection is essential – reflect 
contemporary interests (Cremin et al., 2014; 
Conradi-Smith et al., 2022).

• Diversity of book type (Yopp & Yopp, 2016)

• Diversify book type and invite children’s input into 
book choice.

‘because when we read 
the book, you see that 
it’s not that boring and 
you want to read more’

‘someone reads it and 
you can sit back, draw, 
and just relax and listen 

to the book’

Merga, 2017: https://files.eric.ed.gov/fulltext/EJ1160840.pdf
Yopp & Yopp, 2016:  https://journals.sagepub.com/doi/10.1207/s15548430jlr3801_2

https://files.eric.ed.gov/fulltext/EJ1160840.pdf
https://journals.sagepub.com/doi/10.1207/s15548430jlr3801_2


Book talk

• Creates communities of readers (Cremin
et al., 2014).

• Personalised book-talk and 
recommendations can support reading 
motivation and engagement 
(Neugebauer & Gilmour, 2020)

• Ensure inclusive and guided/supported 
opportunities for book talk (McGeown  
et al., 2026)

Explicit guidance, and 
time and inclusive 

opportunities to develop 
social reading practices, 

can have a positive 
influence for children 
reporting low reading 

engagement (McGeown 
et al., 2026)

McGeown et al., (2026): https://www.tandfonline.com/doi/full/10.1080/02702711.2026.2644962
Neugebauer & Gilmour, (2020): https://psycnet.apa.org/fulltext/2019-28364-001.pdf

https://www.tandfonline.com/doi/full/10.1080/02702711.2026.2644962
https://psycnet.apa.org/fulltext/2019-28364-001.pdf


Book talk

• Creates communities of readers (Cremin
et al., 2014).

• Personalised book-talk and 
recommendations can support reading 
motivation and engagement 
(Neugebauer & Gilmour, 2020)

• Ensure inclusive and guided/supported 
opportunities for book talk (McGeown  
et al., 2026)

‘Yeah like I’m reading a 
book right now from one 
of the recommends, and 

I’m really enjoying it’

‘if there’s somebody 
that’s read a lot of books 
before, then it might be 
quite easy for them to 
tell about the books’

McGeown et al., (2026): https://www.tandfonline.com/doi/full/10.1080/02702711.2026.2644962
Neugebauer & Gilmour, (2020): https://psycnet.apa.org/fulltext/2019-28364-001.pdf

https://www.tandfonline.com/doi/full/10.1080/02702711.2026.2644962
https://psycnet.apa.org/fulltext/2019-28364-001.pdf


Reading diaries

• Reading diaries can cause some 
children to disengage from reading 
(Pak & Weseley, 2012)

• Different ways to document 
personal reading histories, e.g., 
reading river (Cremin, 2019)

• Encourage input from children on 
best ways to ‘track/celebrate’ their 
journeys as readers

‘Students with 
mandatory logs 

expressed declines in 
both interest and 
attitudes towards 

recreational reading in 
comparison to peers 
with voluntary logs’ 

(Pak & Weseley, 2012)

Cremin (2019): https://oro.open.ac.uk/66255/1/Reading%20Communities%20TCremin_2019.pdf
Pak & Weseley (2012):  https://files.eric.ed.gov/fulltext/EJ1098404.pdf

https://oro.open.ac.uk/66255/1/Reading%20Communities%20TCremin_2019.pdf
https://files.eric.ed.gov/fulltext/EJ1098404.pdf


Reading diaries

• Reading diaries can cause some 
children to disengage from reading 
(Pak & Weseley, 2012)

• Different ways to document 
personal reading histories, e.g., 
reading river (Cremin, 2019)

• Encourage input from children on 
best ways to ‘track/celebrate’ their 
journeys as readers

‘you put a personal 
comment, like what you 
enjoyed about the book 

and what you didn’t 
enjoy about it’

‘maybe encourage us to 
try to like finish more 

books but also like read 
them properly because 

we have to do like a 
personal comment’



Annual book events

• World Book Day, Summer Reading Challenge, 
etc.

• Evidence that summer reading programmes 
(albeit skill focused) can have positive 
outcomes (Dujardin et al., 2012)

• Can support reading engagement, but 
primarily for those already engaged readers 
(Kennedy & Bearne, 2009; NLT 2020)

• Think carefully about ways to encourage 
reading, in ways which support all children.

‘An evaluation of the 
Summer Reading 

Challenge.. found that 
taking part in the 
challenge saw an 

increase in enthusiasm 
around reading… 

Children who took part 
tended to have positive 

attitudes towards 
reading to start with’ 

NLT (2020)

Dujardin et al (2022): https://hal.science/hal-04116298/
NLT (2020): https://cdn-literacytrust-production.s3.amazonaws.com/media/documents/Reading_challenges_-
_How_to_design_and_run_them_to_make_them_work_-_Final.pdf

https://hal.science/hal-04116298/
https://cdn-literacytrust-production.s3.amazonaws.com/media/documents/Reading_challenges_-_How_to_design_and_run_them_to_make_them_work_-_Final.pdf


Annual book events

• World Book Day, Summer Reading Challenge, 
etc.

• Evidence that summer reading programmes 
(albeit skill focused) can have positive 
outcomes (Dujardin et al., 2012)

• Can support reading engagement, but 
primarily for those already engaged readers 
(Kennedy & Bearne, 2009; NLT 2020)

• Think carefully about ways to encourage 
reading, in ways which support all children. 

‘I discovered lots of 
books in that 
competition’

‘it’s a competition and 
everyone wants to read 
more books and I don’t 

think people enjoy 
reading books when 
they’re doing rushed 

reading’Dujardin et al (2022): https://hal.science/hal-04116298/
NLT (2020): https://cdn-literacytrust-production.s3.amazonaws.com/media/documents/Reading_challenges_-
_How_to_design_and_run_them_to_make_them_work_-_Final.pdf

https://hal.science/hal-04116298/
https://cdn-literacytrust-production.s3.amazonaws.com/media/documents/Reading_challenges_-_How_to_design_and_run_them_to_make_them_work_-_Final.pdf


What about young people? 

Webber, C., Wilkinson, K., Duncan, L. G., & McGeown, S. P. (2023). Approaches 
for supporting adolescents' reading motivation: Existing research and future 
priorities. In Frontiers in Education. 
https://www.frontiersin.org/journals/education/articles/10.3389/feduc.2023.12
54048/full

Systematic narrative review including studies which 
had evaluated approaches for improving teenagers’ 
(12–16 years old) reading motivation.

Reading & literacy skills programmes

Whole-school reading culture

Book clubs

Technology-supported approaches

Performance & theatre

https://www.frontiersin.org/journals/education/articles/10.3389/feduc.2023.1254048/full


Reading Engagement



Benefits of reading

‘Reading for pleasure’ practices are 
only effective when children are 
engaging with the books/texts they 
are reading.

Reading engagement is 
multidimensional: behavioural, 
cognitive, affective, and social 
dimensions (McGeown & Conradi-Smith, 2023)



Reader

Cognitive effort and the 
implementation of 
cognitive strategies 
(e.g., to support 
comprehension, 
empathy)

McGeown, S., & Conradi-Smith, K. (2023).  Reading Engagement Matters! 
Reading Teacher, https://ila.onlinelibrary.wiley.com/doi/full/10.1002/trtr.2267

Reading engagement matters!

Positive emotional 
experiences: Reading 
personally enjoyable, 
meaningful and engaging 
content

Behavioural

Affective

Cognitive

Reading behaviours (time spent reading, 
frequency, duration, text types)

Extending and enhancing reading 
experiences and outcomes through positive 
social reading experiences.

Social

https://ila.onlinelibrary.wiley.com/doi/full/10.1002/trtr.2267


Reading engagement matters!

• Whether independent reading, teacher read aloud, book-talk, reading 
diaries, or reading promoted by annual events – fostering reading 
engagement is what matters….



Reading, reflections and resources 



UoE Literacy Lab

• Understand and improve children and 
young people’s literacy experiences and 
outcomes

• Enrich lives through literacy



UoE Literacy Lab

• Blogposts/online articles
• Poster summaries
• Recorded talks
• Resources for teachers

+ more



Professional development course

https://shortcourses.ed.ac.uk/course/improving-children-s-reading-and-writing-
connecting-research-and-practice

Session 1: Learning to read – Thurs 30th April

Session 2: Reading motivation and engagement -
Thurs 14th May

Session 3: Learning to write - Monday 1st June

Session 4: Writing motivation and engagement –
Monday 22nd June

All from 4-5pm online (not recorded)

https://shortcourses.ed.ac.uk/course/improving-children-s-reading-and-writing-connecting-research-and-practice


Thank you for listening

University of Edinburgh Literacy Lab: 
https://blogs.ed.ac.uk/literacylab/

Opportunity for questions and discussion

Thank you to the funders, children, young people, literacy organisations, teachers, professionals, and researchers who have 
contributed to this research.

https://blogs.ed.ac.uk/literacylab/

