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Why reading for pleasure?

• Children’s reading enjoyment and 
engagement is at an all time low
(Clark et al., 2025).

• Education policy and practice 
commitment towards ‘reading for 
pleasure’ (DfE, 2023)

Source: The Guardian, 5th November 2024
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Why reading for pleasure?

Clark et al., 2025: 2025 n 114,970 (515 schools)

https://literacytrust.org.uk/research-services/research-reports/children-and-young-peoples-reading-in-2025/


• Internationally, declines have 
been reported in reading 
attitudes (PIRLS).

• Reading attitudes reflects 
reading enjoyment and out of 
school reading.

International Association for the Evaluation of Educational Achievement, 2020

Why reading for pleasure?

https://www.iea.nl/publications/series-journals/iea-compass-briefs-education-series/march-2020-troubling-trends
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Love to Read

• Aim: To co-develop and evaluate a programme to support primary 
(aged 8-11) children’s reading motivation and engagement.

• Original grant application: Application between researchers, and 
individuals working within literacy and education organisations 
(Scottish Book Trust, National Literacy Trust, Education Scotland), in 
addition to two teachers (one Scotland, one England).

• Once funded: Recruited 6 teachers to co-design the Love to Read 
programme, and sought children’s (n = 59) input.
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Research: six principles

McGeown et al., (preprint). Supporting children’s reading motivation and engagement: The development and initial evaluation of a school-based program.
https://papers.ssrn.com/sol3/papers.cfm?abstract_id=5195889

https://papers.ssrn.com/sol3/papers.cfm?abstract_id=5195889
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Children’s input           Example: Access

https://www.tandfonline.com/doi/full/10.108
0/00131881.2023.2236123#abstract

Input into the illustrations used in the programme and outputs

https://www.tandfonline.com/doi/full/10.1080/00131881.2023.2236123#abstract
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Teachers/professionals input:

Example Access:

Multiple activities associated with each principle. 
These were discussed and agreed during online co-
design sessions, and follow up communication.

Following programme development, points for reflection were 
added, based on teacher/educator input.
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Evaluation

https://papers.ssrn.com/sol3/papers.cfm?abstract_id=5195889

• Theoretical/empirical insights 
which informed the six principles

• Programme co-design
• Acceptability/feasibility study
• Mixed methods
• Highlights importance of RPPs to 

develop, deliver, and evaluate 
school-based programmes

https://papers.ssrn.com/sol3/papers.cfm?abstract_id=5195889


What did we learn from the project?

• Benefits
• Methodological considerations

• Teachers’ perspectives of the process

McGeown, S. et al., (2023). Working at the intersection of research and practice: The love to read project. International Journal of Educational Research, 117, 102134 
https://doi.org/10.1016/j.ijer.2022.102134

https://doi.org/10.1016/j.ijer.2022.102134


Collaborative research: 
Research-practice partnerships and participatory 

approaches



Research-practice partnerships

McGeown, S. (2023). Research-practice partnerships in education: Why we need a methodological shift in how we do research. https://explore.bps.org.uk/content/bpsper/47/1

https://explore.bps.org.uk/content/bpsper/47/1


Research-practice partnerships

McGeown, S., & Sjolund, S. (2025). Research-practice partnerships in education: Benefits, challenges, methodological considerations and key enablers for change.  British Journal of Educational 
Psychology, https://doi.org/10.1111/bjep.12785

https://doi.org/10.1111/bjep.12785


Research-practice partnerships

McGeown, S. (2025).  Research-practice partnerships: Implications for REF 2029. BERA Blogpost. Available here: https://www.bera.ac.uk/blog/research-practice-partnerships-implications-for-
ref-2029

https://www.bera.ac.uk/blog/research-practice-partnerships-implications-for-ref-2029


Participatory approaches

Webber, C. et al., (2024). Using participatory approaches with children and young people to research volitional reading.  Language and 
Education, https://www.tandfonline.com/doi/full/10.1080/09500782.2024.2317962

https://www.tandfonline.com/doi/full/10.1080/09500782.2024.2317962


Participatory approaches

Webber, C. et al (2024). Working with a young people's advisory panel to conduct educational research: Young people's perspectives and 
researcher reflections.  International Journal of Educational Research, https://doi.org/10.1016/j.ijer.2023.102308

https://doi.org/10.1016/j.ijer.2023.102308


Participatory approaches

More information here: https://ukla.org/special-interest-groups/

https://ukla.org/special-interest-groups/


Summary

• Research with those working beyond University boundaries can enrich 
the quality, relevance, and impact of our research.

• Needs to be sufficiently planned, funded, and effectively implemented.

• Important to share our learning and experience, both positive and 
negative, to develop expertise.



Thank you for listening

Love to Read website: https://blogs.ed.ac.uk/lovetoread/

Literacy Lab website: https://blogs.ed.ac.uk/literacylab/

Visit ‘publications’ and ‘talks’ pages to access references and slides

https://blogs.ed.ac.uk/lovetoread/
https://blogs.ed.ac.uk/literacylab/

