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Current context

Issue

• Children’s reading attitudes 
and engagement are at an 
all time low (Clark et al., 
2023).

• DfE Reading Framework 
(2023) includes the 
importance of reading for 
pleasure

Based on n = 64,066, aged 8-18



Children with reading difficulties

• Often have poor perceptions of themselves as readers 
and are more likely to suffer from reading anxiety (Francis 
et al., 2019; Francis & McArthur, 2020; McArthur, 2022).

• This can have consequences for their emotional health 
(McArthur et al., 2021). 



Love to Read: Programme designed to increase 
children’s reading motivation and engagement

Motivation: ‘The drive to read 
resulting from an individual’s 
beliefs about, attitudes toward, 
and goals for reading’(Conradi, 
2014)

Engagement: Behavioural, 
cognitive, affective and social 
dimensions (Lee et al., 2021; 
McGeown & Conradi-Smith, 
2024)

Engagement 
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Cognitive
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Love to Read principles

• Access

• Choice

• Time 

• Connection

• Social

• Success



Access

Children need to have regular 
and easy access to books at 
school which reflect their 
interests, preferences, abilities, 
lives and experiences. 

Aligns with research highlighting 
the importance of quality book 
provision (Gambrell, 2011; 
Mahasneh et al., 2020; 
McGeown & Wilkinson, 2021).

© Love to Read



School-based practices

• Look at access from the perspectives of all 
children and pay particular attention to 
children who do not have good access to 
books (e.g., with reading difficulties).

• Involve children in new book purchases to 
ensure books reflect children’s interests, lives, 
preferences and abilities.

• Read aloud to increase children’s access to 
books.

• Make connections with local library.



Love to Read: Perspectives and experiences



Choice

Children need choice over 
their reading and reading 
activities.  Schools need the 
structure, and children need 
the skills, to ensure ‘good’ 
reading choices.

Giving children control of their 
independent reading activities 
through choice is central to 
supporting reading motivation and 
engagement (Guthrie et al., 2004; 
2007; McGeown & Wilkinson, 2021). © Love to Read



School based practices

• Explicitly support children’s skills to choose books 
aligned with interests and abilities.

• Organise books/text types to facilitate good 
reading choices. 

• Develop knowledge of children’s literature to help 
students make choices that align with their 
interests and abilities.



Love to Read: Perspectives and experiences



Time

Children need to have 
regular quality time to read 
books they enjoy at school 
and at home. 

Time spent reading books predicts 
growth in reading skills (Guthrie et 
al., 1999; Mol & Bus, 2011; Torppa
et al., 2019, van Bergen et al., 
2020).  Depth of reading 
engagement is also important 
(Miyamoto et al., 2019).

© Love to Read



School based practices

• Ensure quality time is set aside for reading in 
school, and that children have a book they 
enjoy reading during this time.

• Encourage out of school reading 
(independent and shared) and support 
families’ understanding of the importance 
of reading for enjoyment throughout school.

• Ensure children have opportunities to swap 
a book if they are not enjoying it.



Love to Read: Perspectives and experiences



Connection

Children need to have access to, and be 
able to choose books, which feel 
personally relevant, and relevant to their 
reading goals.

Characters and stories which feel 

personally relevant lead to enhanced 

engagement with the text (Kuzmičová

and Cremin,2021; Webber et al., 2024).

Children are more engaged if the books 

they read, and the reading activities they 

participate in, align with their reading 

goals (Guthrie et al., 2007; McGeown et 
al., 2020; 2021).

© Love to Read



School based practices

• Ensure book provision reflects children’s 
interests, lives, experiences and abilities.

• Encourage children to explore personally 
meaningful content when they read (reflective 
reading).

• Encourage children to find books that connect 
with the type of reading experience they are 
seeking (e.g., something to make them laugh, 
relax, go on an adventure.



Love to Read: Perspectives and experiences



Social

Children need the time, skills 
and confidence to share 
and discuss books with 
others.

Social reading activities should 
be inclusive, meaningful and 
enjoyable.  It will include sharing 
thoughts about books in 
different ways, and with different 
people (Cremin et al., 2014; 
Gambrell, 2011).   

© Love to Read



School based practices

• Ensure social reading activities are 
inclusive and allow different ways for 
children to share their thoughts about 
books.

• Book-talk can take different forms (e.g., 
whole class, small group, child-child, 
teacher-child); however don’t assume 
children have the skills and confidence to 
do this well.  Support and guidance is 
important. 

• Support social reading activities beyond 
the classroom. 



Love to Read: Perspectives and experiences



Success

Children need to have a range 
of rich and diverse positive 
reading experiences and 
recognise their growing 
success as readers.

Perceptions of success are central to 
theories of reading motivation (Ryan 
& Deci, 2000; Wigfield & Eccles, 2000).

Reading skill has been widely cited as 
important for reading motivation and 
engagement (Toste et al., 2020, van 
Bergen et al., 2020). 

However, a broad conceptualisation 
of success is also important 
(McGeown & Wilkinson, 2021).

© Love to Read



School based practices

• Success is a broad concept.  Ensure this 
idea is embedded in the classroom.

• Ensure all children have access to high-
quality books which align with their 
reading skills, as well as their reading 
interests.

• Encourage and support children to set 
meaningful and achievable reading goals 
for themselves, recognising the different 
ways in which they can develop as 
readers. 
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Love to Read Programme (NOTE: STILL NEEDS FULL EVALUATION)



Development and piloting: Article under review

Development

• Provides theoretical and empirical 
background to the programme

• Co-design of programme

Piloting

• Focuses on implementation 
(acceptability and feasibility) and 
effectiveness (mixed methods)



Development and piloting: Article under review

Implementation: Acceptable and feasible (albeit with 
programme/delivery revisions).

Effectiveness: Qualitative: Insights were very positive, 
reported changes to attitudes, behaviours and skills to 
increase reading motivation and engagement. 

Quantitative: No statistically significant changes to 
children’s reading motivation or engagement for entire 
sample. Significant increase for those children with low 
reading engagement at pre-test (d = 0.8).  

Further evaluation needed with more sensitive 
measures, longer implementation duration, sufficient 
preparation time/professional development. 



Key messages

• More attention needs to be paid to supporting the 
reading motivation and engagement of children with 
reading difficulties

• Consequences for children’s educational experiences, 
outcomes, and wellbeing

• Synthesising research insights with teachers/other 
professionals’ knowledge, expertise and experience is 
essential, as it centring children’s perspectives and 
experiences. 



Thank you for listening and 

thanks to our track sponsor:

email: s.mcgeown@ed.ac.uk

Social handles: @DrSarahMcG and @UoELiteracyLab

Websites: https://blogs.ed.ac.uk/literacylab/ and https://blogs.ed.ac.uk/lovetoread/

A huge thank you to the team of researchers, teachers, other professionals 
and children who contributed to the Love to Read project. 
Funded by Nuffield Foundation
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