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UK context

Issue

• Children’s reading attitudes and 
engagement are at an all time 
low (Clark et al., 2023).

• DfE Reading Framework (2023) 
includes the importance of 
developing a reading for pleasure 
culture

Based on n = 64,066, aged 8-18



Reading motivation, engagement and positive outcomes

References: Clark & Teravainen-Goff, 2018; Eekhof et al., 2022; Lee et al., 2022; McGeown et al., 2020; McGeown & Wilkinson, 2021; Mol
& Bus, 2011; Miyamoto et al., 2019; Schiefele et al., 2012; Taboada et al., 2009; Torppa et al., 2019; Toste et al., 2020; Vezzali et al., 2015



Love to Read
Research-practice partnership to co-create a programme to inspire 

and sustain a love of reading

Research-practice partnership Teacher-researcher 
co-design



Love to Read Team
Researchers

• Dr Sarah McGeown (Project Lead), Dr Emily Oxley (Lead Researcher), Professor Jessie Ricketts (Co-
researcher) and Dr Laura Shapiro (Co-researcher).

Project Partners

• Dr Christina Clark (Director of Research, National Literacy Trust), Megan Dixon (Educational Consultant -
England), Helen Fairlie (Senior Education Officer, Education Scotland), Katrina Lucas (Teacher – Scotland) 
and Katherine Wilkinson (Head of Research and Evaluation, Scottish Book Trust).

Educational Psychology Service

• Laura Gray, Jill Everett and Sarah Pagan (South Tyneside Educational Psychology Service).

Teachers

• Katie Juckes, Carol Ann Neil, Chereen Rain, Claire Sleath, Emily Weston and Chris Youles

Expert Advisory Group

• Professor Teresa Cremin, James Clements, Dr Melanie Ramdarshan Bold and others.

Children

• Approximately 200 children from nine UK primary schools provided input into the Love to Read 
programme or illustrations.  



Love to Read: Development and Evaluation

Phase 1: 

Research input

Literature review:

- Relevant 
theory/research

- Links with curricula

SIX PRINCIPLES

Phase 2: 

Child input

Individual and group 
interviews (n = 59, 4 UK 
schools) to seek 
children’s perspectives 
and experiences.

Phase 4:

Evaluation

- 6 week feasibility 
study, 4 schools, 425 
pupils

- Mixed methods

- Implementation and 
effectiveness

Phase 3:

Teacher/expert input

- Recruitment of 6 
teachers

- Co-design online 

- Practice partner 
input

- PROGRAMME 
DEVELOPED

Preregistration: https://osf.io/5ztjk Preregistration: https://osf.io/xsjhc Preregistration: https://osf.io/qvuka

https://osf.io/5ztjk
https://osf.io/xsjhc
https://osf.io/qvuka
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Six principles to support reading for pleasure

• Access

• Choice

• Time 

• Connection

• Social

• Success



Love to Read: Programme



Love to Read: Programme
Activities: Fidelity / flexibility



Love to Read: Resources



Access

Children have regular and easy access 
to books at school which reflect their 
interests, preferences, abilities, lives 
and experiences. 

Aligns with previous research 
highlighting the importance of quality 
book provision for motivation 
(Gambrell, 2011; Mahasneh et al., 
2020; McGeown & Wilkinson, 2020)

© Love to Read



School-based practices

• Involve children in new book purchases to ensure books 
reflect children’s interests, lives, preferences, experiences and 
abilities.

• Look at access from the perspectives of all children and pay 
particular attention to those children who do not have good 
access to books (e.g., struggling readers, minority groups).

• Read aloud to increase access to books children wouldn’t 
encounter otherwise.

• Create fundraising and gifting opportunities to increase 
school access to quality books.

• Strengthen the relationship with your local community library 
to support book provision.



Love to Read: Perspectives and experiences



Choice

Children have choice over their 
independent reading activities; 
schools have the structure, and 
children have the skills, to ensure 
‘good’ (i.e., skill and interest 
aligned) reading choices.

• Giving children control of their 
independent reading activities through 
choice is central to supporting motivation 
to read (Guthrie et al., 2004; 2007; 
McGeown & Wilkinson, 2021). 

© Love to Read



School based practices

• Provide children with guidance and model effective strategies to 
select books aligned with interests and abilities.  Share and 
discuss different choosing strategies.

• Scaffold reading choices, particularly for less experienced 
readers.

• Organise books by genre/theme, highlight topical or particularly 
relevant texts.  Include visible recommendations.

• Develop knowledge of children’s literature to help students make 
choices that align with their interests and abilities.

• If recommending books, being clear about why you chose that 
book, to model the process of book selection.



Love to Read: Perspectives and experiences



Time

Children have regular quality 
time to read books they engage 
with in school and at home. 

• Time spent reading books predicts 
growth in reading skills (Guthrie et 
al., 1999; Mol & Bus, 2011; Torppa
et al., 2019, van Bergen et al., 
2020).  Depth of reading 
engagement is also important 
(Miyamoto et al., 2019).

© Love to Read



School based practices

• Ensure quality time is set aside for reading in school, and 
that children have a book they enjoy reading during this 
time.

• Nurture reading outside of school by allowing children to 
take books they enjoy home.

• Support parents’ understanding of the importance of 
reading for pleasure and encourage family reading time at 
home.

• Create extra opportunities to read in school, for example in 
breakfast or after school clubs, reading clubs, etc. 

• Ensure children have opportunities to swap a book if they 
are not enjoying it – ‘engaged’ reading time is important for 
the wide range of benefits of reading to be realised.



Love to Read: Perspectives and experiences



Connection

Children can access and choose books, 
and book reading activities, which are 
personally relevant, and relevant to 
their reading goals.

• Characters and stories which feel personally 
relevant lead to enhanced engagement with 
the text (Calarco et al., 2017; Kuzmičová and 
Cremin,2021; Oatley, 2016).

• Children are more engaged when reading if 
the books they read, and the reading 
activities they participate in, align with their 
reading goals (Guthrie et al., 2007; 
McGeown et al., 2015; 2020; 2021).

© Love to Read



School based practices

• Audit, organise and celebrate diversity within books. Take 
stock of the books available in your school and classrooms 
and work with students to plan future purchases that reflect 
their interests, lives and experiences.

• Encourage children to explore personally meaningful content 
when they read, by introducing reflective literacy practices, 
encouraging children to make connections between what 
they read and their own interests, lives and experiences.

• Encourage children to find books that connect with the type 
of reading experience they are seeking by asking what they 
are looking for (e.g., something to make them laugh, relax, 
go on an adventure) and then select a book to align with 
this.



Love to Read: Perspectives and experiences



Social

Children have the time, skills and 
confidence to share and discuss books 
with others.

• Social reading environments and informal 
book talk to create ‘richly reciprocal reading 
communities’ (Cremin et al., 2014). 

• Social interactions may including talking 
about books with others (i.e., friends, peers, 
teachers, family), recommending books, 
reading with others, etc (Gambrell, 2011).   

• However, ensure these are always inclusive 
and recognise that not all children enjoy 
social reading interactions (Guthrie et al., 
2007). © Love to Read



School based practices

• Ensure social reading activities are always inclusive and 
offer different ways for children to share their thoughts 
about books.

• Book-talk can take different forms (e.g., whole class, small 
group, child-child, teacher-child); however don’t assume 
children have the skills and confidence to do this well.  
Provide support and guidance initially. 

• Encourage children to express their thoughts, ideas and 
feelings about books through writing, pictures and 
recommendations. 

• Social reading activities should extend beyond the 
classroom. Involve families and the local community in 
your own schools’ reading community. 

• Use online methods to share your love of reading too –
making videos, podcasts etc and sharing on your school’s 
social media. 



Love to Read: Perspectives and experiences



Success

Children have a range of rich and 
diverse positive reading 
experiences, can set meaningful 
goals and can recognise their 
growing success as readers.

• Perceptions of success are central to 
theories of reading motivation (Ryan & 
Deci, 2000; Wigfield & Eccles, 2000).

• Reading skill has been widely cited as 
important for reading motivation and 
engagement (Toste et al., 2020, van 
Bergen et al., 2020). 

• However, a broad conceptualisation of 
success is important (McGeown & 
Wilkinson, 2021).

© Love to Read



School based practices

• Ensure all children have access to high-quality books 
which align with their reading skills, as well as their 
reading interests.

• Success is a broad concept and is different for all 
children.  Ensure this idea is embedded into your class 
reading culture.

• Encourage and support children to set meaningful and 
achievable reading goals for themselves, recognising 
the different ways in which they can develop as 
readers. 

• Personalise praise, encouragement and recognition of 
success rather than being generic.



Love to Read: Perspectives and experiences



Love to Read: Resources



Summary

• Love to Read is freely available and ready to use.

• Love to Read website: 
https://blogs.ed.ac.uk/lovetoread/

• Evaluation: https://osf.io/agb6w/

https://blogs.ed.ac.uk/lovetoread/
https://osf.io/agb6w/


University of Edinburgh Literacy Lab

Website: https://blogs.ed.ac.uk/literacylab/

Current projects:

Love to Read: Primary Young People’s Reading Project

Reading and Wellbeing Love to Read: Reception

Reading and Narrative Fiction Disability Representation in Picture Books

Augmented Reality Books The Writing Lives of Children and Young People

Previous projects:

Growing Up A Reader Reading to Dogs

Improving Children’s Reading Sharing Stories

Move and Read

BERA Blog Series:
https://www.bera.ac.uk/blog-
series/to-read-or-not-to-read

https://blogs.ed.ac.uk/literacylab/
https://www.bera.ac.uk/blog-series/to-read-or-not-to-read


Thank you for listening
Twitter: @DrSarahMcG Email: s.mcgeown@ed.ac.uk

@UoELiteracyLab
@_Love_to_read

Literacy Lab website: https://blogs.ed.ac.uk/literacylab/
Love to Read website: https://blogs.ed.ac.uk/lovetoread/

A huge thank you to the team of researchers, 
teachers, other professionals and children who 
contributed to the project. 

https://blogs.ed.ac.uk/literacylab/
https://blogs.ed.ac.uk/lovetoread/

