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|. Background and the local context



Race and Social Justice in Linguistics

SOURCE: https://www.alamy.com/stock-photo-vespa-lambretta-scooter-newcastle-toon-army-football-supporter-124308103.html
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SOURCE: https://www.cumbriacountyhistory. k/first-recorded-african-community-britain-background-burgh-sands
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These were direct journeys carrying coal and iron goods and
returning with timbers and pitch, but there was a more complex
operation too. It involved stop-overs and transfers of commodities
at London, Rotterdam, Bristol and the Cumbrian port of Whitehaven
where family and business connections of Crowleys, Cooksons,
Lowthers, Blacketts and others helped to create a web of
transaction.

The north east was wholly integrated into the British Empire's
political and commercial networks where the enslavement of
Africans produced super profits. Combined with enclosure and
agrarian capitalism at home, a launch pad was provided for the
first industrial revolution. It is likely that wealth generated in the
Caribbean and in North America funnelled into the north east

of England. John Graham Clarke, for example was the owner of
plantations in Jamaica, the exporter and importer of sugar and

rum to the Tyne, and a major shareholder in the Newcastle bank of
Burdon and Surtees. The new district banks of the 18th century
were an important part of setting into motion the industrial
economy. Yet more obviously, gentry families indulged in building,
extending or renovating their great houses. Caribbean money was a
vital ingredient in luxury consumption just as sugar was to become
an object of mass consumption.

Shackles like these were made at a local
ironworks and were used to restrain
captured Africans.

® Tyne and Wear Museums.

SOURCE: HTTPS://COLLECTIONSPROJECTS.ORG.UK/SLAVERY/_FILES/RS_BOOKLET.PDF
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SouRces: Jennifer, CDT Manager at Newcastle University School of Computing #mynclpics | https://www.scotlandwithhannah.com/blog/frederick-douglass-in-edinburgh
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= | FREDERICK DOUGLASS
- 1 c.1818-1895 \
1 I would anite with anybody to do right and with nobody to do wrong,

African American abolitionist, author and social reformer.
One of many fugitive slaves who stayed here
with the Richardson family. Henry Richardson,

, his wife Anna and sister Ellen were Quakers @
& and anti-slavery activists who helped Q
L raise funds for Douglass to '%
(o) o formally buy his freedom >

in1846.
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SOoURCES: Jennifer, CDT Manager at Newcastle University School of Computing #mynclpics | https://ordinaryphilosophy.com/2018/09/24/frederick-douglass-in-newcastle-upon-tyne-england/
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THE MIGHTY STREAM

POEMS IN CELEBRATION OF

MARTIN LUTHER KING

EDITED BY CAROLYN FORCHE & JACKIE KAY

e N

SoURCE: https://speccollstories.ncl.ac.uk/Martin-Luther-King-at-Newcastle-University/
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THE MIGHTY STREAM

POEMS IN CELEBRATION OF

MARTIN LUTHER KING

EDITED BY CAROLYN FORCHE & JACKIE KAY

SoURCE: https://speccollstories.ncl.ac.uk/Martin-Luther-King-at-Newcastle-University/

“The three urgent and indeed great problems that we
face not only in the United States of America but all over

the world today... the problem of racism, the problem of
poverty and the problem of war."
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Il. The call to decolonise
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Motivation

2020 saw the movement for racial equality gain yet further
momentum.

Subject areas and discipline associations were challenged on
their roles in perpetuating racial inequalities.

Linguistics lags behind a number of other disciplines in its
engagement with race and racism (Charity Hudley, Mallinson
and Bucholtz 2020).

Some of our sub-disciplines are yet further behind — e.g.
syntax (Gibson et al. forthcoming).

We must engage with decoloniality and the inherent colonial
and racial bias in the study of language - both past and
present.
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The call to decolonise

In the UK, discourses in HE tend to focus on the curriculum and teaching,
although there is a varied response to the topic (Bhambra et al. 2018,
Gebrial 2028, Andrews 2018).

The call to decolonise seeks to highlight the link between present-day
(racial) inequalities and broader historical processes of colonialism.
Global histories of Western domination have impacted on —and limited —
what is considered knowledge and whose knowledge is recognised.

This has affected both what we teach and how we teach.

Universities play(ed) a central role in structures of empire.

Knowledge production is central to transformation.
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The call to decolonise

® Decolonising efforts are united by two key referents (Bhambra et al. 2018:
2):

1) A way of thinking about the world which takes colonialism, empire and
racism as its empirical and discursive objects of study; it re-situates
these phenomena as key shaping forces in the contemporary world in
which their role has been systematically effaced from view;

2) Offers an alternative way of thinking about the world and alternative
forms of political praxis.

e Although note, ‘decolonising’ remains a contested term (cf. Tuck & Yang
2012)
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The call to decolonise

#LeopoldMustFallQM
NUS: Why is my curriculum
white?

Absent from the Academy

#RhodesMustFall
HFeesMustFall

Reclaim Harvard Law
School 17
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What we’re not talking about

A central part of the call to decolonise the
curriculum is linked to addressing racialised

disadvantage in Higher Education.

The ‘awarding gap’

Decolonising the university more broadly
Decolonising research (although see Chetty,
Gibson and Reilly in press)
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Some Further Reflections

Not easy, not quick

This can (and should?) be a
conversation

This is not a destination

We can’t do this alone

There are some fantastic resources out
there

We have a chance to make a huge
difference!
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No quick wins but...

Acknowledge gaps

Talk/learn about the history, origins and (mis)uses of our field

Talk about who is (not) on your reading list (UKent ‘Diversity mark’)
Think beyond reading

Encourage students to make suggestions and additions

Situate yourself and the knowledge your teach

Encourage students (and colleagues) to talk about themselves
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I1l. Curriculum reform
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Context

Student-led calls for
change, protests

Universities’ goals:

® Access and Participation Plans
® Closing awarding gaps

Diversifying reading lists as
one component of wider
decolonisation efforts

(Schucan Bird & Pitman 2020)
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Reading lists are not representative

Empirical findings in reading list studies (Schucan Bird & Pitman 2020, Adewumi et al.

2023):

e dominated by white, male authors from the Global North
e do not represent the student body (though they may represent staff demographics)

This matters:

® Students see the reading list as providing the key texts in an area
® Lack of BAME role models, curriculum delivery, curriculum design, and lack of
diversity among senior staff most significant factors in lack of belonging for BAME

students (UUK/NUS 2019 survey)

However, student intake (of home students) at Russell Group universities is not very

diverse...
If reading lists represented the student body, institutional disparities would emerge

[
Intentional ‘representational artefact’ rather than strict representation
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Real Kent students’
voices

‘That’s why | won’t classify myself as a feminist ...
most of the theories and perspectives are from White
feminists, and you can’t really say that a Black female

has the same experiences as a White female.

N

‘I do feel like [certain fields] are really gendered
or racialised. | think it wouldn’t put me off doing
[the subject], but it might make me think, would
they listen to me?’

P

‘[This project] has enabled me to see
that scholars and academics from
around the globe are contributing to
research, and this reinforced in me

‘If we see a lot more Black scholars...more ethnic minority
scholars, it might give off the impression that we can
actually make it’

that academic status is attainable for
people of colour’

N

- T

-

‘I don’t want to learn about oppression in a
framework that is still oppressing. | want to learn
about it in a framework that liberates my brain...
that raises me above it/
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Diversity Mark

Institution-wide award for individual modules

® Focus on process of review and reflection, working with students and student
Diversity Mark Officers (paid)

e Can choose to investigate reading lists, seminars, assessments, etc.
® Supported by Liaison Librarians

Does it work?

® TASO: ongoing — marginally higher results in reformed modules, but not enough
evidence to say for sure that the intervention had a positive impact on marks

® Positive comments from students and staff who found it transformative

{

May have an effect on belonging, beyond simply achieving a 2:1 (so we also need to
look at continuation gaps, etc.)
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Student involvement

Diversity Mark

e Initiated by students (Diversify My Curriculum, Decolonise UKC)
e Paid student researchers and Diversity Mark Officers
e Co-authorship on conference talks and journal articles

In modules

e Talk to students about construction of readings lists on day 1
® Assessment centred on addressing reading list gaps
e Open discussions about student agency and validity of their own experiences/cultural knowledge

Student-created resources

e Alternative Reading List Project: https://thealternativereadinglistproject.wordpress.com/english-
literature/ (though... v little linguistics and somewhat problematic choices...)



https://thealternativereadinglistproject.wordpress.com/english-literature/
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Potential pitfalls and points to bear in mind

Simple counting masks a lot

e How the texts are analysed
® Which are used more or ‘core’
e Content of the text

Racialising authors or making assumptions (also gender, etc.)

e Concealing heterogeneity and multiracialness under broad labels like ‘white’
or ‘BAME’

No access to other protected characteristics (or e.g. class)

e And gender and ethnicity are not explicitly public information (ethical
implications)
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IV. Unassessement
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What's our mission?

Rank students against each other?
OR
Provide structures for them to grow as scholars and people?

Assessment should reflect our values.

(Freire 1968, Purpel 1988, hooks 1994, Sackstein 2015, Gannon 2020, Stommel 2023, etc.)
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What is assessment (claimed to be) for?

1. Motivate learning.
2. Evaluate learning.
3. Provide feedback (improve learning).

The form of assessment should speak to these goals.
Let's look at a few examples:

® Unessays
® Self assessment
® Discussion and back to decolonisation

SO UNI BOFFINS DECIDED T0 OVERASSESS
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Verb structure of Takale Kham

Un

mutual Understanding. | agree, it m|g| > TtmpL\(c:lA;S.l;Z T o,.xHo,.x STEM H 012 H T2 H As3
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for our own goo
15 blows from ever — |

it all applies. Eve

a certain seed, if

Noam Chomsky!?

Syntactic Soliloquies: A Short Play with Few
Arguments and Many Adjuncts
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Self-assessment

Assessment structure

Shift the focus towards learning and growth.
Shift the focus away from grading.

Evaluate what we’ve learned and how we’ve grown: private online journal (“portfolio”)
a. Students were asked to post a reflection after each class.
b. Students filled out self-evaluation questionnaires at the midterm and end of semester.
Check how well we learned it: exercises
a. Rather than being assessed, formed the starting point for discussion in the following class.
b. Answered in the portfolio.

How can we apply the new knowledge: group projects (Unessays).

Ill

Scaffolding and communication throughout the semester, plus a final “exit interview”.

Levelled the playing field.

(Kastner 2023)


https://bialik.ppls.ed.ac.uk/pubs/kastner2023lagb-morphology-course.pdf
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More ungrading

IMPLEMENTING SKILLS-BASED GRADING
IN A LINGUISTICS COURSE

LEARY, University of California, Los Angeles

. MAURA O’LE/
Pa SS/fa I I * RICHARD STOCKWELL, Christ Church, University of Oxford
L]

« Why do we need to put numbers on people?
« What does "65" mean (65 of what)?

Skills-based grading:

« Break down "doing linguistics" into
components.
« Contract grading gives students control.
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Structural issues
« The scholarship is out there...

o ... but our institutions don’t give staff time and freedom to learn from it, or to experiment.

O Learning isn’t really a priority for our institutions.

O Itis for us though, so we should think about our responsibility as individuals and
collectively.

e Trust yourself and trust our students!

PUNISHED GRADING UNgrading
‘ ‘ y
“ARNIN REWARDS F*
i:“'ﬂf“ﬁﬁ ? n GROWTH e
A AN i .: c

pa- » o0

| ALeiE KOHN

B
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Assessment and decolonisation

Chemistry module at Kingston University London:

e 2017/18: White > BAME 12.2%
e 2018/19: Curriculum revised, assessment redone
as Project-Based Learning.

Table 4. Comparison of Average Mark for Module
Assessments

Avg Marks Earned, %

Academic Year Students, N Lab Reports Examination
2016-2017 34 59.2 48.8
2017-2018 30 60.2 S51.6
2018-2019 30 67.8 48.2
2019-2020 34 64.0 59.0

« 2019/20: BAME > White 10%

(Williams 2022)


https://doi.org/10.1021/acs.jchemed.1c00362
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Assessment and decolonisation

e Traditional forms of assessment reproduce traditional forms of inequality.

e Marks and grade bands produce categories and hierarchies.
o That needs to be argued for, not assumed.
o Especially if we're adopting a decolonial mindset (see limki).

® One way of decolonising assessment:
o Instead of ranking people as to who is better than whom, find the best way to
give folk tools and knowledge.


https://www.rashne.me/single-post/on-ungrading
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V. In focus: The ‘Sociolinguistics’ / ‘Language in
Society’ modules
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Makoni et al. (2023: 12)

“Central to sociolinguistics is the notion that language
is ‘socially constituted’ (Hymes, 1974: 195) but also
needs to develop a metalanguage apparatus that is
consistent with the requirements and expectations of

Western social sciences."
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Labov (1982: 165)

“Though many linguists have shown a strong concern
for social issues, there is an apparent contradiction
between the principles of objectivity needed for
scientific work and commitment to social action. The
Black English trial in Ann Arbor showed one way in
which this contradiction could be resolved.”
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eResist an Anglo-Centric and Western Focus
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SEL2091: Sociolinguistics
SEL8163: Language and Society

Key Questions (Schilling-Estes 2007: 165)

How do | get people to talk to me and let me record them? Can | get them to talk in

a fairly relaxed way?
The Vernacular (Holmes 1992:146)

: b = & » w ‘..
& / "j X * ok 9 ,,,f ¥ * *x X Tg

' . = o

< S https://www.youtube.com/watch?v=9kK9UU3d To8y

14
1/

3 é vj b 10) ¥

SOURCES Mohammed Tawsi Salam, CC BY-SA 4 0, Bangladeshi Women at Jabal al-Noor, Makkah on 4 April 2015, last accessed 24.09.23;
last accessed 24.09.23
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eResist an Anglo-Centric and Western Focus
eConsider Issues of Diversity and Discrimination
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LANGUAGE INTHE REALWORLD:The Problems

at the start when | come it was really bad about
racism ... | have a neighbour beside me, she's really
nice, like she is just like a family to us but the other
side our neighbour is like terrible to us

(YOVITA TORRES’, 201 4)

AGTION NOT WORD
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LANGUAGE INTHE REALWORLD:The Problems %
»

ES: ....when his mum would ring and he wouldn't answer 'cause he
didn't want us to hear him speaking Lithuanian.

KPC: So he's almost ashamed of it then, huh?

ES: Yeah, which is a shame that someone would be ashamed of you
know where they come from and but | suppose people do get a lot of
grief over here. Like, | tend to find that majority of them [immigrant
teenagers] don't like being identified as not from here, specifically the
boys. That's what my feeling is. Any of the boys that | know that aren't
from here they don't like people knowing they're not from here like
they're not proud of the fact that they're not from here. (‘Elizabeth

Siochdin’, Northern Irish)
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eResist an Anglo-Centric and Western Focus
eConsider Issues of Diversity and Discrimination
eAdopt a Comparative Approach
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LANGUAGE POLICY

* Institutional Support: Government Services

Reactions to Irish Language Act

[See also: https://www.youtube.com/watch?v=_jjB1B6501c]

P
)
4

CONRADH NA GAEILGE

Irish is seen as important to the wider nationalist community as a symbol of identity

SOURCE: https://www.bbc.co . uk/news/uk-northermn-ireland-56258672
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LANGUAGE POLICY

» Status Planning or ‘Language Determination’:““Hindi Never, English Ever”

Student rally in Madras against Hindi
imposition

‘.“ I

¥ y ASSURANCE S
L ‘ﬂ&f J ' NO HINDY. :
EN_‘USH To Conympe!
NO COMPULSION TO

Cartoon by R K Laxman depicting the anti- — "-“:m‘;:t'nm.
Hindi agitation in Madras FOR ;kf‘"f,tml \
g v BT
4 ‘ e - . '
SOURCE: http://subyersions.tiss.edu/vol2-issue1/sriram/ = = - - & p"
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eResist an Anglo-Centric and Western Focus

eConsider Issues of Diversity and Discrimination

e Adopt a Comparative Approach

eInclude Research on Heritage, Understudied and Minority
Languages and Dialects
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Kupolati, O., Adebileje, A. & Adeleke, A. 2021.  “Someone has been coronated” Nigerian English lexical innovations in the COVID-19 Pandemic’ Cogent Arts &
Humanities 8:1 https://doi.org/10.1080/23311983.2021.1947559, accessed 20.9.23.

Figure 2. Lexemes for Covid-19 TYoloma-birvus
among the less educated and Rich-pecople’'s-sichness
uneducated.

Colombus-virvs cov
Goroma-virug Coro-tTrowble
Rolobia-virus Colombia-virus
Romavirus Coromabambus Colomnia-birus
Ajakalec-arun tba-lile IRu-Dede
) c Kore @ “ He-tute
€Cowvic
Molorie Ov . Conadriveus
Roromabirus Rich-man's-virvs
Coreo Aisam-olowo Coro-discase
Coloma Aarvn-gbajumoc
Gorilla-paitus Coroma-drivus
Corolla Kogbogun Cowvit

Corodia-drivus
Coro-vampus

Figure 3. Lexemes for Covid-19 o
among the highly educated. O U I
Sorz

Chinese-virus Mijss-Rono
Deodl/-discose
Epidemic-disecase | he-vid

TG("mlﬁ.Cﬂ-dISOCTSG Rono

Chinese-diseose

ARS-COVID

. Vir .
Sors vindhemdl Coronaovirus
Pondemic Hiller-virus

Virus-from-Chino Corona Coro SARS-COV

Z.00Notic

Crownlike-shoped-virus


https://doi.org/10.1080/23311983.2021.1947559
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eResist an Anglo-Centric and Western Focus

eConsider Issues of Diversity and Discrimination

e Adopt a Comparative Approach

e|nclude Heritage, Understudied and Minority Languages and Dialects
eEvidence Co-Creation of Research and Impact with Local
Communities
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Mol o Colphairlo Ceantair
2 LarUladh
Mid Ulster

District Council

(i) Multilingual individuals no longer being viewed as necessarily
having a disability and being made more aware of their rights
to free interpreting services;

(i) Children not now required to interpret in confidential contexts

for their bilingual or deaf parents;
(ilf) Plans for translating M-UDC websites map directly to the

unique language ecology of the region.
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Combhairle Ceantair

LarUladh
Mid Ulster

District Council

(i) “significant in terms of its strategic importance’,

(il) “major positive impact on equality of opportunity regarding
Racial Group, Age and Disability”,

(ili) “invaluable in raising awareness within our organisation of
best practices with respect to interpreting and translating in
our area in which all languages are valued and steps taken to

ensure that everyone has access to any service they might
need”.
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VI. A call to action
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A call to action

o A strategic, sector-wide response would be great

e There are structural challenges (time, resources,
workload, precarity)

e But in the meantime, the right thing to do is to look at
our own practices as individuals (and if you can
influence your department, do so)

e Resources and support exist!
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Thoughts? Questions? Suggestions?
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Resources
The LAGB race and social justice committee - website,

FAQs and resources: https://lagb.org.uk/

University of Kent Diversity Mark

Kingston Inclusive curriculum framework

SOAS Decolonising the curriculum Toolkit



https://www.kent.ac.uk/student-success/diversity-mark
https://www.kingston.ac.uk/aboutkingstonuniversity/equality-diversity-and-inclusion/our-inclusive-curriculum/inclusive-curriculum-framework/
https://blogs.soas.ac.uk/decolonisingsoas/files/2018/10/Decolonising-SOAS-Learning-and-Teaching-Toolkit-AB.pdf
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